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Table	2.	Means	and	Standard	Deviations	by	Group		 CMIWS	 Contextual	Conventions	 Story	Composition	Intervention	(n	=	19)	 25.53	(12.88)	 12.37	(1.86)	 9.00	(1.63)	Comparison	(n	=	88)	 87.92	(33.33)	 12.26	(2.75)	 11.14	(2.37)						Total	(n	=	107)	 76.84	(38.91)	 12.28	(2.61)	 10.76	(2.40)		 	
Table	3.	Correlations		 CMIWS	 Contextual	Conventions	 Story	Composition	Comparison	Group	(n	=	88)	 	 	 						CMIWS	 --	 .78	 .53						Contextual	Conventions	 .78	 --	 .40						Story	Composition	 .53	 .40	 --	Intervention	Group	(n	=	19)	 	 	 						CMIWS	 --	 .34	 .57						Contextual	Conventions	 .34	 --	 .68						Story	Composition	 .57	 .68	 --	Total	Sample	(n	=	107)	 	 	 						CMIWS	 --	 .58	 .60						Contextual	Conventions	 .58	 --	 .39						Story	Composition	 .60	 .39	 --		
	
	





























































































• Between October 5th and 23rd based on school availability Intervention	with	at-risk	writers	(approximately	20-30	students):		
• 2x/week in 30 minutes sessions for 8 weeks Outcome	Measures/Benchmarking:		











































Student	 1	 2	 3	 4	 5	 6	 7	 8	 9	 10	 11	 12	 13	 14	 Total	Sessions	Missed	A	 	 	 	 	 A	 	 	 	 	 	 	 	 	 	 1	B	 	 	 	 	 	 	 	 	 	 	 	 A	 	 	 1	C	 	 	 	 	 	 	 	 	 	 	 	 	 	 	 0	D	 	 	 	 	 	 	 	 	 A	 	 A	 	 	 	 2	E	 	 	 	 	 	 	 	 	 	 	 	 	 	 	 0	F	 	 	 	 	 	 	 	 	 A	 	 	 	 	 	 1	G	 	 	 	 	 	 A	 	 	 	 	 	 	 	 	 1	H	 	 	 	 	 	 	 	 	 	 	 	 	 	 	 0	I	 	 	 A	 	 	 	 	 	 	 	 	 	 	 	 1	J	 	 	 	 	 	 	 	 	 	 	 	 	 	 	 0	K	 	 	 	 	 	 	 	 A	 	 A	 	 	 	 	 2	L	 	 	 	 	 A	 	 	 	 	 	 	 	 	 	 1	M	 	 	 	 A	 	 	 	 	 	 	 	 	 	 	 1	N	 	 	 	 	 	 	 	 	 	 	 	 	 	 	 0	O	 	 	 	 	 	 	 	 	 	 	 A	 	 	 	 1	P	 	 	 	 	 	 	 	 	 	 	 	 	 	 	 0	Q	 	 	 	 	 	 	 	 	 	 	 	 	 	 	 0	R	 	 	 	 	 	 	 	 	 	 A	 	 	 A	 	 2	S	 	 	 	 A	 	 	 	 	 	 	 	 	 	 	 1	
Note:	A	=	Absent	
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APPENDIX	D		
INSTRUCTIONAL	SEQUENCE	
SRSD	Stage:	Develop	Background	Knowledge	
Lesson	1	
• Why	complete,	well-crafted,	and	interesting	sentences	are	important	
• General	goal	setting:	To	write	texts	filled	with	well-crafted	and	interesting	sentences	
• Fundamentals	of	a	basic	sentence	
o Framed	with	a	capital	letter	and	ending	punctuation	
o Subject	and	Predicate	
Lesson	2	
• “Where”	predicate	expander	and	associated	starter	words	
• “How”	predicate	expander	and	associated	starter	words	
Lesson	3	
• Mobility	of	predicate	expanders	to	increase	sentence	variety	
• Confusing	run-on	sentences	
Lesson	4	
• 	“When”	predicate	expander	and	associated	starter	words	
• 	“Why”	predicate	expander	and	associated	starter	words	
Lesson	5	
• 	“Physical,”	“Behavior,”	and	“Number”	subject	describers	
Lesson	6	
• “Ownership”	and	“Set-apart	interrupter”	subject	describers	
	
SRSD	Stage:	Discuss	It	
Lesson	7	
• Examine	student	writing	and	set	goals	
• Introduce	“Goal	and	Self-monitoring	sheet”	
	
SRSD	Stages:	Model	It	and	Memorize	It	
Lesson	8	
• Introduce	and	model	F-SPEED	
• Guided	revision	of	screening	probe	using	F-SPEED	
	
SRSD	Stages:	Memorize	It,	Support	It,	and	Independent	Performance	
Lessons	9-14	
• Practice	F-SPEED	for	sentence	construction	in	response	to	picture	prompts	
• Complete	10-minute	story	prompts	
o Guided	revision	of	text	using	F-SPEED	and	“Goal	and	Self-monitoring	sheet”	
• Gradually	fade	teacher	support	and	use	of	starter	words	anchor	charts		
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APPENDIX	E		
SAMPLE	LESSON	PLAN	
LESSON	3		
Adapted	from	Framing	Your	Thoughts:	Sentence	Structure	(Greene	&	Enfield,	1997)	INTRO	
• Quickly	review	why	it	is	important	to	write	complete	and	interesting	sentences.	Review	the	definition	of	simple	sentence,	subject,	and	predicate	using	corresponding	actions.	
• A	sentence	is	framed	with	a	capital	letter	and	ends	with	a	stop	sign.	Every	sentence	has	two	parts.	The	subject	names	the	person,	place,	thing,	or	idea	that	the	sentence	is	about.	The	predicate	shows	the	action	of	the	subject.	
• Ask	students	to	picture	the	predicate	symbol	in	their	mind’s	eye	and	then	ask,	How	many	mountains	or	triangles	make	up	the	predicate	symbol?	Answer:	Four	SLIDE	1	
• Remember,	each	of	these	mountains	or	triangles	represents	a	question	
we	can	answer	to	expand	the	predicate.	Expanding	the	predicate	makes	
our	sentences	more	interesting	for	the	reader.	Who	can	tell	me	the	first	
predicate	expander	question	word	we	learned	about	last	time?	Remove	the	box	to	reveal	the	answer,	‘where.’	We	learned	that	the	where	predicate	
expander	begins	with	a	position	word.	We	have	our	sheet	of	where	
starter/position	words	we	can	refer	back	to	in	our	notebooks.			
• Remove	the	second	box	to	reveal	the	word	‘how.’	Today,	we	will	focus	on	
the	‘how’	predicate	expander.	We	will	answer	the	‘how’	predicate	
expander	to	give	the	reader	more	detail	about	the	action	of	the	subject.		SLIDE	2	
• The	starter	words	for	the	‘how’	predicate	expander	are	single	words	
ending	in	_ly,	like,	with,	and	without.		
• We	are	first	going	to	start	with	single	words	that	end	in	_ly.	
• Direct	students	to	look	at	the	_ly	word	list	in	their	binders.	State	that	this	will	be	a	helpful	reference	for	them	to	use.	SLIDE	3	
• Look	at	your	list	of	_ly	words.	Think	about	a	word	that	would	
appropriately	express	the	‘how’	of	this	sentence.	SLIDE	4	
• Model	your	choice	of	‘confidently’	for	the	students.		
• The	‘how’	–ly	expander	should	stay	as	close	to	the	predicate	word	as	
possible.	
• Move	around	sentence	parts	to	show	how	you	can	write	the	sentence	as:	
o Jordan	skis	confidently	down	the	steep	snow-packed	hill.	
o Jordan	confidently	skis	down	the	steep	snow-packed	hill.	
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• Note	that	you	can	technically	move	confidently	to	the	end,	however,	when	sentences	begin	to	have	more	parts,	it	gets	confusing	for	the	reader	if	–ly	is	not	really	close	to	the	action/predicate	word.	SLIDE	5	
• Repeat	the	same	process	with	“The	rabbit	darted.”		ACTIVITY	
• Distribute	bags	with	cut	up	sentences	to	students.		
• Arrange	the	sentence	pieces	into	a	sentence	in	front	of	you.	Pick	an	
appropriate	–ly	word	and	write	it	on	the	‘how’	predicate	expander	piece.		
• Check	student	work	and	provide	prompt	corrective	feedback	if	necessary.	Praise	students	choices	of	–ly	words	and	the	placement	of	the	–ly	expander	close	to	the	predicate	word.		SLIDE	6	
• How	expanders	often	start	with	the	words,	like,	with,	without,	when	the	
expander	is	a	group	of	words.	When	a	single	–ly	word	is	used,	the	how	
expander	needs	to	stay	close	to	the	predicate	word.		SLIDE	7	
• Model	how	the	sentence	can	be	either	
o The	lightning	flashes	brightly	like	a	neon	sign	in	the	night	sky.	
o The	lightning	brightly	flashes	like	a	neon	sign	in	the	night	sky.	SLIDE	8	
• Ask	the	students	to	brainstorm	appropriate	how	expanders	that	begin	with	like	for	the	sentence.	SLIDE	9	
• Possible	answer	to	show	after	fielding	student	responses:	
o The	child	jumps	like	a	bunny	around	the	room.	
o The	child	jumps	around	the	room	like	a	bunny.	SLIDE	10	
• Show	the	students	the	sentence	using	a	how	expander	starting	with	‘with’.	
o The	audience	applauds	with	enthusiasm.	
• Ask	students	to	brainstorm	other	how	expanders	starting	with	‘with.’	
o Possible	answers:	with	delight,	with	appreciation,	with	glee,	etc.	SLIDE	11	
• Show	the	students	the	sentence	using	a	how	expander	starting	with	‘without.’	
o Meg	skated	without	help.	
• Ask	students	to	brainstorm	other	how	expanders	starting	with	‘without.’	
o Possible	answers:	without	a	care	in	the	world,	without	falling,	without	using	the	boards	to	help,	etc.		SLIDE	12	
• Have	students	turn	to	Worksheet	3.	Model	identifying	each	part	of	the	sentence	for	number	1.	Have	students	help	on	number	2.		INDEPENDENT	PRACTICE	
• Have	students	complete	numbers	3	through	10	independently.	Provide	praise	and	correctly	feedback.		
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SLIDE	13,	CLOSURE,	and	EXIT	TICKET	
• Writers,	let’s	use	everything	we	have	learned	so	far	to	write	a	complete	
and	interesting	sentence	about	this	picture.	Remember	that	your	
sentence	should	be	framed	with	a	capital	letter	and	ending	punctuation.	
Make	sure	you	have	a	subject	and	predicate.	Try	to	make	your	sentence	
interesting	by	including	2	or	3	predicate	expanders.	You	may	refer	to	the	
where	and	how	starter	word	sheets	for	ideas.	Remember	that	–ly	how	
expanders	should	be	close	to	the	predicate	word.	On	the	board	write,	“a)	Framed	with	capital	letter	and	ending	punctuation,	b)	subject	and	predicate,	c)	2	or	3	predicate	expanders		If	time	remains,	have	student(s)	who	met	objective	share	out.		 	
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